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This article begins by discussing the challenges involved in
addressing issues of global justice with young children. It reviews
existing related literature and highlights the dearth of research
suggesting that traditional theories of childhood and children’s
capacity for understanding may be contributory factors. It
advocates for post-structuralist theories which hold that children are
capable of independent thinking and agency and are aware of the
wider world. The article details one empirical testing of these more
recent understandings which was jointly undertaken by Trócaire
and St Patrick’s College, Drumcondra using the issue of food as a
focus. It describes the strategies employed and examines the findings,
postulating that by employing appropriate strategies, issues such as
food and hunger are accessible to children as young as 3 years. It
concludes by suggesting opportunities and implications for NGOs
and educators engaged in development education.
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Background to the study: identifying the
challenges
Global justice issues such as those relating to food and hunger
are complex and their understanding and analysis present
challenges for those engaged in education. For those working
with children in Early Years contexts, a number of particular
challenges arise. Firstly, the question of whether it is appropriate
to concern and expose young children to such complex and
emotive issues arises. Secondly, how to make issues of global
justice, their causes and consequences such as why are people
hungry, the impact on particular groups including women and
children, accessible to young children. There is a dearth of
materials with a justice focus aimed at Early Years education.
Programmes for children to date have focused mainly on Senior
Primary level and while programmes with a global focus exist for
young children, the justice dimension is rarely explored in any
depth.
Trócaire has been engaged in the Early Years sector since 2000

as part of its Development Education Programme. This
engagement began when Ireland was becoming increasingly
multi-cultural and statutory support was available for education
programmes for young children aged 3 to 6 years which
incorporated diversity and inclusion perspectives. Initially,
Trócaire developed a programme with a global focus,Watoto,
Children from Around the World (2000) with ancillary materials
Ilenia from Colombia following.2 Subsequently, to provide
ongoing support, Trócaire began producing thematic materials
for Early Years linked to its annual Lenten Campaign. The focus,
at least initially, was more on looking at aspects of culture, daily
life and similarities and differences between life in Ireland and in
the focus country than on the justice dimension of the themes.
Recognising the challenges inherent in exploring complex

development issues with young children and the opportunities
presented with the publication of Aistear, the Early Childhood
Curriculum Framework,3 Trócaire approached St Patrick’s
College, Drumcondra (SPD) to explore how young children’s
engagement with the justice perspective of development education
could be supported. SPD as a college of education for primary
teachers, with its Centre for Human Rights and Citizenship
Education (CHRCE), engagement in the Development and
Intercultural Education (DICE) Programme and commitment to
educational research, was well placed to respond.



The Trócaire/SPD partnership which emerged undertook
research focusing on two main areas:

a) How young children engage with issues of global justice; and

b) Strategies which could be developed for exploring these issues in
Early Years settings.

The research involved a literature review, small scale qualitative
research and the application of the findings to the development of
an education programme for Early Years.

Literature review: traditional and new
perspectives on childhood and children’s
learning
The research programme began with a review of literature related
to young children’s engagement with issues of global justice. It
revealed a dearth in this area and conflicting attitudes regarding
children’s perceived “readiness” to deal with global justice issues in
the literature which exists.4
New and innovative ways of thinking about and understanding

childhood and children’s learning have emerged from the new
sociology of childhood, postmodern/poststructuralist theories and
critical psychology.5 Proponents of these new perspectives challenge
conventional fixed definitions of childhood such as Piaget’s 1932
theory of cognitive development,6 the perception of children as
passive recipients of the dominant culture and many of the traditional
universalised “truths” about the child which underpin modernist
perspectives.7 Modernist discourses construct children as being too
young and too innocent to engage in adult issues. This discourse of
innocence and vulnerability “is not necessarily helpful to children” as
it works against children’s abilities to know and understand the
world8 and has a significant impact on early childhood educators’
perceptions of “children’s experiences and understandings of
diversity, difference and social inequalities”.9 Traditional theories
continue to prevail and influence which aspects, if any, of social justice
education are explored in early childhood settings.
Traditional discourses of childhood take little account of the

impact of globalisation on children’s experiences. The proliferation
of technologies, increased worldwide interconnectedness and the
targeting of young children with items of popular culture, suggest
that discourses of childhood innocence and naivety may be
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outdated.10 In contrast, new and transformative perspectives on
childhood and children’s learning allow for the possibility of
engaging children in global justice education and challenge
educators to identify strategies which will enable young children to
explore those issues.
Chafel (1997) asserts that there is a paucity of literature

pertaining to children’s conceptions of poverty. That which exists
indicates that young children try to make sense of social justice
issues such as poverty and its manifestations.11 Similarly, there is
a dearth of literature on young children’s constructions of
fairness as existing literature tends to focus on moral dilemmas
regarding interpersonal relations or financial poverty.12 However,
the research recovered indicates that children develop a sense of
fairness and can identify inequalities from a young age.

Emerging criteria for evaluating strategies
Arising from the literature review, a number of criteria have
emerged in evaluating strategies for promoting children’s
engagement with issues of global justice in early childhood
education settings. Such strategies should:
• allow space for children’s own concerns, personal
experiences and solutions;13

• build on children’s own experiences and background
knowledge;14

• address conceptions and misconceptions about global justice
issues including those relating to poverty and human rights,
prejudice and discrimination;15

• encourage children to think critically;16

• deal explicitly and concretely with young children’s racial
attitudes;17

• ensure that stereotypes are not reinforced.18

The critique of traditional perspectives and the promulgation of
new perspectives have particular significance for engaging in global
justice education with young children. The inclusion, or otherwise,
of global justice education on the early childhood education
agenda is intertwined with conflicting attitudes regarding children’s
perceived “readiness” to deal with global justice issues.19
Discourses of childhood innocence and the perception that
children are too young and too cognitively and emotionally
immature to deal with global justice issues still impede the
provision of global justice education in the early years of schooling.



However, recent policy developments in Ireland tend to be
informed by post-structural theories of childhood. The
publication of Aistear 20 exemplifies this trend and signals the
potential for early childhood education to be a significant site of
educational change. By putting in place a rubric for the education
of children, from birth to 6 years, the Framework offers a road
map for developing education programmes for young children. It
acknowledges the changing nature of Irish society and values
young children as citizens who actively engage in their own
learning, with others, and in the world around them.

Help me to learn to value social and cultural
difference and to recognise that I live in a diverse,
multi-ethnic society. Help me to learn to recognise
and challenge injustice and discrimination and to
stand up for myself and others.21

The Framework challenges educators to integrate a concern for
social justice into their work. It does not set geographical
boundaries and as such raises the question of the extent to which
young children should engage with issues of justice at both local
and global level.

Testing of post-modernist theory in early
childhood settings using the theme of
food and hunger
Following on from the literature review and opportunities
presented by Aistear, the Trócaire/SPD partnership undertook to
test postmodernist theories in the context of development
education in Pre-school, Junior Infants and Senior Infants at
primary school level, the most common settings in which children
aged 3 to 6 are educated in Ireland. The primary objective was to
identify how children engage with issues of global justice.
Food and hunger was the main theme for the research

programme based on a number of factors. For Trócaire, as a
development non-governmental organisation (NGO) engaged in
tackling the root causes of poverty, food and hunger is a
significant global justice issue. Its livelihoods programme is
committed to increasing the capacity of poor, marginalised and
vulnerable people to secure sustainable and just livelihoods. It
seeks to address the impact of hunger on those worst affected,
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namely, women and children. This is also reflected in Trócaire’s
policy and advocacy initiatives22 and its campaigns and education
programmes in Ireland.23
From an education perspective, the theme of food and hunger

was seen as having the potential to fulfill many of the criteria
identified for global justice education in early childhood settings
during the literature review. It offers the opportunity to build on
children’s experiences of hunger and personal preferences,
explore cultural differences in relation to food, examine concepts
of interdependence and sustainable development and identify
possible solutions such as aid and fair trade. It offers pathways to
challenge stereotypes that all African people are hungry or that
poverty and hunger are not a problem for people in countries
such as Ireland. Some of these stereotypes have been identified as
contributing negative racial attitudes in later years.

Developing research and teaching
strategies for early years
The intention was that the study would help identify teaching
strategies which would support the engagement of young
children with the theme of hunger and food. The hope that the
process and resultant findings would inform the development of
resources for Early Years education.
The research approach taken was qualitative, informed by the

mosaic approach24 and drawn from existing classroom practices.
The principal strategy used was adult-child interaction through
dialogue. It involved observation and recording of children’s
engagement with materials presented by the teacher and small
group work undertaken by the researcher using Thinking
Time/Circle Time, story, drama and the exploration of images.
The story, Mama Panya’s Pancakes ,25 was the main stimulus and
tells of a trip to market by Adika, a young Kenyan boy and his
mother, Mama Panya. Along the way, Adika meets and invites his
friends to evening dinner. As each character is invited and Mama
Panya pleads that she can only afford to buy food for themselves,
Adika responds with the catchphrase: “We have a little bit and a
little bit more”. The story ends positively as each character
brings something and everyone has enough to eat. The story and
illustrations reflect the Kenyan landscape, culture and family
values positively but there are underlying themes of hunger and
poverty which offer rich opportunities for exploration.



Real life photographs were also used to explore justice issues.
The photographs, sourced from Trócaire education packs,
Watoto, Children from Around the World and Maji Water Pack26
and a range of other sources were selected to prompt discussion
on the themes of the wider world, food and poverty to enable
children to identify similarities and differences between their
lives and children in other places; to appeal to children’s sense of
the familiar; to offer positive images of the developing world
and allow children to explore local and global dimensions of
justice issues. Photographs illustrating poverty in the developed
world were included to challenge possible stereotypes.

Research findings and discussion
Like all studies of this nature (qualitative, small in scale, short
time-frame), the findings of the research study are indicative
rather than definitive and warrant further exploration as the level
and quality of understanding and engagement particularly in
relation to the global justice perspective varied between
individual children and across the three research settings.
The dual purpose of the research determined the use of a mix

of strategies. Strategies were needed which would both explore
the children’s level of engagement and identify teaching
strategies for early childhood settings. In general, the teachers
involved felt that the whole class strategies successfully engaged
children and would be effective in the normal teaching context.

I think the methods used were all effective. I mean
story-telling is an obvious one for infants; the
photographs – fantastic; Circle Time worked very
well; teacher in role – it was just phenomenal how
much they went for it. All the methods are good,
they all work...

The children in the study appeared able to identify people’s
needs in the stories and vignettes and on some occasions made
direct links with poverty. Mama Panya’s dilemma of having just
enough food for herself and Adika seems to have been
understood by at least some of the children and is summarised
by Marcia who said that “the friends just have food for them
because their mother can’t give all the food away”.
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The children drew on their previous learning and experience to
identify why food and water were important. The Circle Time
discussion conducted by the class teacher, in which children
identified and discussed the reasons why food is important,
further influenced perceptions of unrelated photographs in the
subsequent focus group activity with the researcher.

Researcher:Why do you think they’re happy, Ailbhe?
Ailbhe: Because they go searching for food.

The children identified a range of uses for water, including “to
wash your hands to get all the little germs off”; “so they can get
big and strong”; “to drink it”; “having a bath or shower,
washing clothes and drinking”. In addition, the youngest
children used the words hunger and thirst in relation to
themselves and others.

Researcher:Why do you want to go and have pancakes?
Liam: Because I’m hungry.
Researcher:Why are you holding the water?
Liam: Because I’m thirsty.

The previous experience of children was an important factor in
their engagement with ideas of poverty and need. Their
understanding of food and water as needs and their own
familiarity with the concepts of hunger and thirst enabled them
to engage with Mama Panya’s central worry, not having enough
for everyone to eat. This concurs with the contention of Chafel
et al. that children are more actively engaged when they can
incorporate their own personal experiences.27
In all settings, children had a pre-existing knowledge of Africa

and had already made an association between Africa and the issue
of food shortage.

A lot of mine said: “I saw that on the television” and
you know that parents have spoken about poor people
in Africa and maybe they have a little bit of an idea
that they never had food or they don’t have food.

The importance of family experiences was exemplified by a
child whose family was subscribing to a child sponsorship scheme
in Africa and whose parents had explained their rationale for
doing so. Helen’s description of life in Africa draws heavily on
this rationale.



In Africa, nobody can get no food, they have no
sheep, no cows…we have to help the people in Africa.

Although an isolated incident, this highlights how child
sponsorship schemes and the media provide some children with
an awareness of the wider world. They may also instill an
essentialist view that Africa is poor and we have the means and
responsibility to provide solutions. Although a connection
between poverty and money was not always apparent in relation
to the children’s responses, there were indications in the
discussion of the story Mama Panya’s Pancakes and of certain
photographs that children in each setting could see the link
between poverty and lack of basic needs.

Teacher:Why do they look sad?
Child: They might not have food in their house… they might
not be able to shop…

Only in the Senior Infant setting did the children use the
language of poverty and wealth. For younger children it appears
that there is a conceptual understanding of people not having
enough but that use of terms such as poor and rich develops
later. This supports the findings of Ramsey (1990) that children
have a limited understanding of the causes of poverty and also
suggests that their understanding is an emerging one.28

Researcher: And why do you think Mama Panya only had two
coins?
Child: Because she was poor.
Child:Maybe she can only buy a tiny bit because she only has
two coins and she won’t be able to make that much.

Poverty was more consistently understood by all children as
the denial of, or lack of, basic needs such as food and water
rather than a lack of money. Although children in each setting
had an understanding of the importance of money, this was more
evident among older children. Alan, one of the youngest
children in the study, responded in a way that was more typical
of the responses of the older children than of his peers.

Researcher: Remember Mama Panya, remember the photo I
showed you? They went to the market. What will they give to
get the food, to get the rice?
Alan: Money, but they don’t have any money.

Trócaire Development Review 2010 | 93



94 | Trócaire Development Review 2010

Throughout the study and research settings there is ample
evidence of the expression of feelings and emotions, concern and
empathy for those in need. The children’s capacity to empathise
was evident in their ability to describe how characters in the story
and people in the photographs might be thinking or feeling.
Many children could recognise that Mama Panya was worried,
speculate if people in photographs were feeling sad, tired or
happy and could relate these to their own experiences.
Across the research settings, children expressed concern and

empathy for others in need. This was grounded in their personal
experiences and based on familiar scenarios and contexts rather
than on a larger global sense of justice and fairness.
Using stories that deal with familiar objects or routines helps

children see links between their own lives and the lives of others
in different places.29 As a result, the children are better placed to
investigate things that are different from their own experiences.
Among the most appealing aspects of the story for children were
elements to which they could relate their own experiences and
contexts. The central plot device of mother and child going to
buy food together and of the people they meet on the way was
seen by one teacher as an experience to which children could
relate.
The children did not comment on one significant difference

between food culture in Africa and Ireland illustrated in the story
– eating outdoors. In one setting, the children drew on their
own experience of barbeques: “They brought more food and
they had a lovely little barbeque or tea party”. The idea of people
coming together to eat and have a good time appealed. Mama
Panya’s Pancakes therefore featured enough content which was
appealing to the children and relevant to their own experiences,
much of it positive, to add strong value to its use in this research
study.
In discussions on possible solutions to the issue of insufficient

money, the children in the Junior and Senior Infant settings
demonstrated altruistic tendencies – some of their responses
related to donating their own money, e.g. for children who were
barefoot to buy shoes. Others were more focused on meeting
specific needs in practical terms, e.g. “if it was raining, I would
give them a raincoat with a hood”.



Significance of the research
The research makes a contribution to education literature in a
number of ways. This is the first time research of this nature has
taken place in an Irish development education context. The
findings are consistent with current post-structural theories of
childhood which hold that children are capable of independent
thinking, agency and can understand issues beyond their own self-
interest. While previous research has established that racial
stereotypes can influence children, the extent to which very young
children have begun to form opinions about Africa, in particular,
has not been well documented. In this study, there was significant
evidence that children had begun to form stereotypical ideas of
Africa in relation to poverty, either from the media, the home
setting or school. These ideas tended to dominate children’s
conceptions of Africa and African people even when they were
exposed to positive images as part of the research process.
The research identified a number of important factors which

could influence children’s understanding of global justice issues.
These included: the degree to which children can identify similar
experiences to their own in those of people around the world,
previous formal learning, the influence of the media, particularly
coverage of disaster and famine and advertising campaigns by
development organisations, family environment and parental
influences and finally, their own ethnic or family identity. Most
significantly, the research identified starting points which can
inform development education programmes for young children on
food and other global justice issues. Young children can:

• Identify basic needs and explore consequences if basic needs
are not met.

• They can demonstrate altruistic tendencies and become
familiar with charity campaigns. This provides an opportunity
to explore why one way might be more appropriate than
others.

• They can see another’s perspective and recognise feelings of
sadness, anxiety and concern in others and empathise where
concerns are familiar to them. This provides the opportunity
to explore issues from the perspective of those affected and to
identify possible solutions.

• They can be affected by the power of negative imagery and
the association of all African people with poverty. This needs
to be addressed through a deeper exposure to varied
depictions of the wider world.
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Implications for NGOs and educators
The research findings have significant implications for NGOs such
as Trócaire which are engaged in addressing issues of food security
and development education.
The research indicates that young children, rather than being

egocentric, are capable of empathy with others’ feelings and needs
when presented in familiar realms. This contributes to the case for
young children having the capacity to engage with global and
justice issues provided the strategies employed are appropriate to
their age and cognitive development. The research points to the
opportunity to engage children, as young as 3 years, with issues
which have been previously viewed as being beyond their world
and level of understanding.
However, it is more than an opportunity. As global citizens in

their own right, children should be allowed to participate “on the
basis of who they are, rather than who they will become”.30 NGOs
seeking to develop active citizens as agents for change in our global
society have a unique opportunity to re-orient their focus of
engagement to include younger children.
The research points to the opportunity to expand the prevailing

emphasis on aspects of culture when introducing young children to
the wider world. Young children have the capacity to engage with
complex issues of justice and fairness when appropriate strategies
and methodologies are used.
An exploration of food and hunger provides a starting point for

engaging young children in a range of justice issues. It provides for
an exploration of causes of injustice, beginning at a literal
explanation of why the boy in the story is hungry and moving onto
a deeper exploration according to the children’s capacity to engage
with the issue. It provides the opportunity to introduce women’s
role in food systems and women as providers of food for families, as
farmers and as traders – concepts which may not be familiar within
their own experiences. It may introduce the need for access to
economic resources to purchase food or inputs to improve crop
yields so that there is a surplus for sale. It also provides the
opportunity to explore a range of measures to address hunger
including pro-poor solutions.
There is a role for NGOs in advocating for integrating global

justice issues across a range of curricular programmes in education
colleges including for Early Years.
There is also an opportunity to highlight the findings of the

research among those designing curricula for Early Years and to
identify links between specific aims and objectives of Aistear and
strategies for engaging young children in global justice education.



Finally, there is a need for further research given the dearth of
existing literature and the limited nature of the study.

A new approach to Early Years education
The research findings are currently providing the basis for a
programme by the Trócaire/SPD partnership which aims to
promote and enhance the integration and implementation of
development education programmes in early childhood
education settings. The programme will engage with students
and lecturers in initial teacher education, pre-school educators
and teachers in their early years classrooms and with curriculum
development at national level. Practitioners are assisting the
development of a classroom resource on the issue of food and
hunger for Early Years. In keeping with the partnership’s
commitment to evidence-based research, the effectiveness of the
resource as a tool for pre-service educators will be measured and
the findings will further contribute to the overall picture of how
young children engage with issues of global justice.

Conclusion
The research indicates that young children are capable of
engaging with global justice issues provided the strategies
employed are appropriate to their age and cognitive
development. The theme of food and hunger offers rich
potential for introducing global justice issues to young children.
The research findings and resultant education programme has
relevance for those engaged in development education and Early
Years education whether developing curricula, delivering
education programmes, engaged in continuing professional
development or providing support services for Early Years within
the pre-school and primary sectors.

The full report, How Young Children Engage with Issues of Global
Justice, St Patrick’s College Drumcondra/Trócaire (2010) is
available on www.trócaire.org/primary.
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Endnotes
1 This article contains extracts from an unpublished research project which

can be accessed by contacting the authors.
2 Published in 2000 and 2004, respectively. Other Trócaire publications

were Dansa from Ethiopia (2005), Pedro from Nicaragua (2006), Paulo
from Malawi (2007), Maji Water Pack (2008), People on the Move
(2009), Food for Thought, Food for Life (2010b).

3 NCCA (2009)
4 Robinson and Jones Díaz (2009) and Kelly and Brooks (2009). Global

justice education includes issues such as sustainable development, social
justice, human rights, and global citizenship.

5 Robinson and Jones Díaz (2009); Devine (2003); Hong (2003)
6 Piaget’s theory is based on the notion “that all children reach certain

cognitive development stages” (which are biologically predetermined)
that “correlate” with specific chronological ages. The process is linear,
begins at birth and continues until adulthood (Robinson and Jones Díaz
(2009), p.6). Piagetian theory ignores children’s social world (Van
Ausdale & Feagin, 1996). On the other hand theorists such as
Donaldson (1978) locate children “in a social world in which interactions
are the source of mental functioning (Peterson and McCabe, 1994) and
meanings for social concepts” (ibid, p.780).

7 Robinson and Jones Díaz (2009); Devine (2003)
8 Jackson (2006) cited in Kelly and Brooks (2009), p.207
9 Robinson and Jones Díaz (2009), p.171
10 Steinberg and Kincheloe (1997) cited in Robinson and Jones Díaz

(2009)
11 Chafel (1997); Ramsey (1991); Ramsey (2008a); Ramsey (2008b)
12 Killeen et al. (2001); Ramsey (1991); Lerner (1974)
13 Hong (2003); Chafel et al. (2007)
14 Hong (2003)
15 Fountain (1990)
16 Connolly and Hosken (2006)
17 Ibid.
18 Ramsey (2008b)
19 Robinson and Jones Díaz (2009); Kelly and Brooks (2009). Global

justice education includes issues such as sustainable development, social
justice, human rights, and global citizenship.

20 National Council for Curriculum and Assessment (2009)
21 Ibid., p. 7
22 Trócaire (2010a)
23 Trócaire (2010b)
24 Clark and Moss (2001)
25 Chamberlain and Chamberlain (2005)
26 Trócaire (2000); Trócaire (2008)
27 Chafel et al. (2007). The children’s names have been altered.
28 Ramsey (1990)
29 Bates and Pickering (2010)
30 Moss 2002 cited in Nicholas (2007), p.119



References
Bates, S. and Pickering, S. (2010), Mama Panya’s Pancakes, Primary
Geographer 7, pp.24-25

Chafel, J.A. (1997), “Children’s views of poverty: a review of research and
implications for teaching”, The Educational Forum, vol.61, no.4, pp.360-71

Chafel, J.A., Flint, A., Hammel, J., Pomeroy, K.H. (2007), “Young
children, social issues and critical literacy: stories of teachers and
researchers”, Young Children, vol.62, no.1, pp.73-81

Chamberlain, M. and Chamberlain, R. (2005), Mama Panya’s Pancakes,
Bath: Barefoot Books

Clark, A. and Moss, P. (2001), Listening To Young Children: The Mosaic
Approach, London: National Children’s Bureau for the Joseph Rowntree
Foundation

Connolly, P. (1998), Racism, Gender Identities and Young Children,
London: Routledge

Connolly, P. and Hosken, K. (2006), “The general and specific effects of
educational programmes aimed at promoting awareness of and respect for
diversity among young children”, International Journal of Early Years
Education, vol.14, no. 2, pp.107-26

Devine, D. (2003), Children, Power and Schooling: How Childhood is
structured in the Primary School, Staffordshire: Trentham Books

Donaldson, M. (1978), Children’s Minds, London: Fontana Press

Fountain, S. (1990), Learning Together: Global Education 4-7,
Cheltenham: Stanley Thornes Publishers

Hong, Y. (2003), “An ethnographic study of Korean kindergartners’
reasoning during group moral discussions”, Early Childhood Education
Journal, vol.30, no.3, pp.151-56

Kelly, D.M. and Brooks, M. (2009), “How young is too young? Exploring
beginning teachers’ assumptions about young children and teaching for
social justice”, Equity and Excellence in Education, vol.42, no.2, pp.202-16

Killeen, M., Pisacane, K., Lee-Kim, J. and Ardila A. (2001), “Fairness or
stereotypes? Young children’s priorities when evaluating group exclusion and
inclusion”, Developmental Psychology, vol.37, no.5, pp.587-96

Lerner, M.J. (1974), “The justice motive: equity and parity”, Journal of
Personality and Social Psychology, vol.29, no.4, pp.538-50

Moss, P. (2007), “Bringing politics into the nursery: early childhood
education as a democratic practice”, European Early Childhood Education
Research Journal, 15 (1), pp.5-20

National Council for Curriculum and Assessment (2009), Aistear: the Early
Childhood Curriculum Framework; http://www.ncca.biz/Aistear/
accessed: 24 November 2009

Nicholas, S. (2007), “Children as citizens: literacies for social participation”,
Early Years vol.27, no.2, pp.119-30

Peterson, C. and McCabe, A. (1994), “A social interactionist account of
developing decontextualized narrative skill, Development Pyschology, vol.30
no.6, pp.937-48

Trócaire Development Review 2010 | 99



100 | Trócaire Development Review 2010

Ramsey, P.G. (2008a), “Children’s responses to differences”, NHSA
Dialog, vol.11, no.4, pp.225-37

Ramsey, P.G. (2008b) “Multicultural education and head start: empowering
young children”, NHSA Dialog, vol.11, no.4, pp.191-205

Ramsey, P. (1991) “The salience of race in young children growing up in an
all-white community”, Journal of Educational Psychology, vol.83, no.1,
pp.28-34

Ramsey, P. (1990), “Young children’s awareness and understanding of social
class differences”, The Journal of Genetic Psychology, vol.152, no.1, pp.71-82

Robinson, K.H. and Jones Díaz, C. (2009), Diversity and Difference in
Early Childhood Education, Issues for Theory and Practice, Berkshire: Open
University Press

Trócaire (2010a), Food for All: An Agenda for Addressing the Root Causes of
Hunger, Policy Report, Maynooth: March

Trócaire (2010b), Food for Thought, Food for Life,Maynooth:

Trócaire (2008), Maji: Water Pack, Maynooth

Trócaire (2000),Watoto, Children from Around the World, Maynooth

Van Ausdale, D. and Feagin, J.R. (1996) “Using racial and ethnic concepts:
the critical case of very young children”, American Sociological Review,
vol.61 no.5, pp.779-93




